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1. How long have you been teaching GCSE Psychology? 

1. A) Not yet started B) In first year C) 2-4 yrs D) 5 yrs or more

2. How many students study GCSE Psychology in each 

year group in your centre?

1. A) 1-20 B) 21-40 C) 41-80 D) More than 80

3. Does your centre also offer A Level Psychology?

1. A) No B) Yes (Edexcel A Level) C) Yes, another board.

4. What is your favourite lesson or topic to teach in the 

GCSE Psychology course? (answer in chat)

5. What do you hope to get out of today’s training? (answer 

in chat)

Meet the delegates

Polls
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Delegates will

• Consider key messages from the 2022 exam series.

• Look at how different command words indicate the type 

of response required from students 

• Consider how mark schemes are applied to student 

responses

• Consider strategies for students to use when 

approaching extended-writing questions

• Address common issues and FAQs

Aims and objectives



Reports on the 

2022 GCSE 

Psychology 

exam series
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• Short AO1 questions generally well answered.

• AO1/AO2 questions more variable:

Paper 1 feedback

8

AO1 knowledge better than AO2 application

AO2 application better than AO1 knowledge
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• AO2/AO3 questions on strengths and 

weaknesses were also variable:

Paper 1 feedback

13

Candidates in general found this really accessible

However they struggled with the application and 

evaluation on other examples such as this

4
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• Questions requiring a conclusion were generally 

well answered by those candidates who had 

apparently developed the skill of responding to 

unseen material.

Paper 1 feedback
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• Questions requiring improvements were, as 

usual, challenging for candidates.

Paper 1 feedback
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• Performance on the first essay was better than 

usual, perhaps because of the Advance 

Information. Most candidates found the skills 

required for the synoptic essay (selecting 

relevant and appropriate material) difficult.

Paper 1 feedback
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• Many candidates demonstrated good psychological 

knowledge and understanding in this examination. 

• Some candidates responded to all options available 

on the paper, which would have undoubtedly limited 

their time available to respond well to the two 

chosen options they had learned.

• Strengths were seen in the calculations and 

understanding of mathematical skills. Most were 

able to respond to all questions, and most 

candidates were able to access marks in the 

mathematical skills.

Paper 2 feedback
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• Application to scenario-based questions was mixed, and candidates 
would benefit from developing this skill for future exams. Whilst 
application in extended essays was generally good, the application in 
shorter response questions posed some difficulties for some 
candidates. They did not often make links to the stimulus material, 
to answer the questions posed. 

• Describe how Juliet could have used a random sampling technique for 
her investigation. (2)

• Describe one reason why Jamie may have used open-ended questions in 
his investigation. (2)

These two-mark questions have one mark available for application to the context:

• A random sample is when the participants in a target group all have an equal chance 
of selection (1), so Juliet could put the names of the available 17-year-old 
students into a hat and pick out her participant sample (1).

• An open-ended question allows respondents to answer freely using their own words 
and thoughts (1) so Jamie could gather detailed information about why the 
participants felt they did or did not obey authority figures (1).

Paper 2 feedback

Links to context need to be more than ‘name dropping’.
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Essay feedback:

• AO1 knowledge and understanding generally evident.

• AO2 application generally good but be careful not to 
simply copy sections of the stimulus material.

• AO3 assessment and evaluation more difficult. AO3 
should show a range of strengths and weaknesses for 
the breadth required for the higher mark levels. Often 
this is a simplistic statement e.g. ‘it’s not reliable’ rather 
than a developed point about how/why the method may 
not be considered reliable.

• Additional space must be on additional paper.

• Write in essay format and practice timing to avoid having 
to bullet-point.

Paper 2 feedback



Look at how 

different 

command 

words indicate 
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From the specification
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Purpose of command words:

• To direct candidates to the required skills to 

answer the question.
• For example ‘explain’ requires ‘an explanation that 

requires a justification/exemplification of a point’ 

whereas ‘describe’ does not.

• Single command words.
• Each question will only use one command word so 

candidates can be clear on the skills required.

• Extended open-response questions have fixed 

command words.
• Assess and Evaluate

Command words
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• Two 9-mark extended open-response items. 

• One of these will assess debates within 

psychology, while the other assesses the 

interrelationship between the core areas of 

psychology.

• These two questions require students to select 

and draw on relevant knowledge and 

understanding and to be able to apply and 

synthesise this understanding by analysing the 

scenario.

Paper 1: core compulsory 

content 
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• Section A has one 12-mark extended open-

response question.

• Each optional section has one 9-mark extended 

open-response question; students will complete 

two option sections. 

• All three questions require students to select and 

draw on relevant knowledge and understanding 

and then be able to apply and synthesise this 

knowledge and understanding by analysing the 

scenario in the question. 

Paper 2: research-methods, 

maths and optional topics
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9-mark questions require candidates to Assess.

Assess and Evaluate
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9-mark questions require candidates to Assess.

Assess and Evaluate
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9-mark questions require candidates to Assess.

Assess and Evaluate
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12-mark question requires candidates to Evaluate.

Assess and Evaluate
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12-mark question requires candidates to Evaluate.

Assess and Evaluate
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The specification states:

Assess: Give careful consideration to all the factors or 

events that apply, and identify which are the most important 

or relevant. Make a judgement on the importance of 

something, and come to a conclusion where needed.

Evaluate: Review information then bring it together to form a 

conclusion, drawing on evidence including strengths, 

weaknesses, alternative actions, relevant data or 

information. Come to a supported judgement of a subject’s 

qualities and relation to its context.

• What are the key differences between these command 

words?

Assess vs Evaluate
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You may have included:

• Assess requires candidates to present an 

argument, make judgments based on evidence, 

give the for and against in a topic, judge what is 

important and not important to make a 

conclusion/judgement.

• Evaluate requires candidates to present the 

strengths and weaknesses, draw a conclusion 

about how strong/weak the method is, support 

their decisions about strengths and weaknesses.

Assess vs Evaluate



Discuss the 

construction of 

mark schemes 

for these 

questions
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This section will cover:

AO balance in extended essays

mark scheme indicative content

mark scheme construction.

Mark schemes
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The specification outlines the overall weighting of 

assessment objectives and the skills required to 

meet each one.

Assessment objectives
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Match the skill to the assessment objective.

*Example content taken from a 12-mark essay mark scheme for a 

question requiring evaluation of the correlational research method.

Which AO?
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Which AO?
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Which AO?
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What it is…

• Guidance for examiners when marking 

responses

• Illustrate possible areas of content

• Demonstrate difference between AO skills

What it is not…

• Required content

• An exact example of what achieves ‘a mark’

• The only possible answer; alternatives would be 

credited where valid

Indicative content



Consider how 

mark schemes 

are applied to 

student 

responses
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Levels based marking

Activity

• The purpose of this task is to exemplify the 

differences between the levels when applying 

levels based marking to an extended response.

• The activity is based on candidate responses 

from the June 2022 exam series.

• Each response is in your delegate pack with the 

mark scheme (both indicative content and LBMS)
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Paper 1 Q27 – Response A (1)
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Paper 1 Q27 – Response A (2)
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What mark would you award?

0, 1, 2, 3, 4, 5, 6, 7, 8, 9

Poll
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Paper 1 Q27 – Response B
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What mark would you award?

0, 1, 2, 3, 4, 5, 6, 7, 8, 9

Poll



39

Paper 1 Q28 – Response C
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What mark would you award?

0, 1, 2, 3, 4, 5, 6, 7, 8, 9

Poll
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Paper 1 Q28 – Response D (1)
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Paper 1 Q28 – Response D (2)
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What mark would you award?

0, 1, 2, 3, 4, 5, 6, 7, 8, 9

Poll
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Paper 2 Q5 – Response E (1)
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Paper 2 Q5 – Response E (2)
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What mark would you award?

0, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12

Poll
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Paper 2 Q5 – Response F (1)
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Paper 2 Q5 – Response F (2)
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What mark would you award?

0, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12

Poll



Consider 

strategies for 

students to use 
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writing 

questions
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Strategies for extended-

writing questions

• Blended vs segregated essays

• Classroom strategies:

• PEEL essays

• ‘AO circles’

• ‘CSI methods’ 

• ‘Generic answers’
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Blended vs segregated

• Extended essays do not have a specified format; 

a candidate will be credited for accurate content 

no matter how they present it.

• Blended essays: where AO1, AO2 and AO3 form 

each paragraph.

• Segregated essays: where an AO1 paragraph 

comes first, followed by AO2 and finally AO3.
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Blended vs segregated

Pros and Cons

Blended essays Segregated essays

• Each paragraph covers all the 

AOs

• Familiarity of the PEEL format 

often used in other GCSE 

subjects

• Can reduce repetition of points 

and so time is better used by 

candidates

• Individual paragraphs meet 

each AO skill

• Candidates can often ‘see’ the 

number and quality of each AO 

skill they are showing

• Takes longer to perfect

• Often more difficult for lower 

ability candidates to perfect

• Can be repetitive, limiting time 

in exam conditions

• Can often lead to generic points
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Classroom strategies

‘PEEL’

• Commonly used in extended essay subjects.

• Fits with a blended essay approach in GCSE 

Psychology teaching styles

Slight differences in ‘PEEL’

• Point = AO1 knowledge and understanding

• Example = AO2 application to scenario

• Evaluate = AO3 assessment/evaluation

• Link = taking it back to the point, helps with 

judgements and conclusions
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Classroom strategies

‘PEEL’

• (P) Extraneous variables are difficult for the 

researcher to control when using the correlational 

method to research human behaviour, (E) for 

example the twins’ experiences and upbringing 

cannot be excluded as a variable in the development 

of schizophrenia in the twins that were studied. (E) 

Therefore, the correlational method lacks internal 

validity due to the poor control over such extraneous 

variables that affect the twins in this study, (L) so the 

data gathered may not actually be a test of genetic 

inheritance.
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Classroom strategies

‘AO circles’
+ Works well for methods as a summary.

– Requires a scenario/study to be prepared by the teacher. 

+ Could use core studies as the scenario to reinforce method and 

study.

AO3

AO2

AO1
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Classroom strategies

‘AO circles’

Based on the method and scenario you used for Activity 2; 

Task 2, the content has been added here as an example.

Laboratory 

experiments can 

be easily replicated 

to test for

reliability as they 

have standardised 

procedures.

The student 

participants were 

given standardised 

instructions about 

the procedure 

which means other 

experimenters can 

repeat the 

interference tests.

Test-retest 

replication of the 

interference task

increases the 

accuracy of the 

findings about 

short-term 

memory retention, 

so reliably 

showing how 

interference can 

impact on recall.
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Classroom strategies

‘CSI methods’
• A methods ‘police investigation’ activity 

• what was the method (AO1)

• how did they do it (AO2) 

• are they guilty of good or bad method choices (AO3) 

• the verdict. (conclusion/judgement) 

+ Builds skills for unseen material

– Requires scenario studies to be prepared

+ Could be used to introduce core studies

+ Can be used as a short activity with any 

supporting evidence taught within theory and 

concepts

– Requires prior knowledge of methods content
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Classroom strategies

‘CSI methods’
There is an example in your pack for you to create a ‘CSI 

Methods’ master sheet from the scenario as part of your 

development from the course today.

AO1 AO2

AO3       AO3
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Classroom strategies

‘Generic answers’

• Provide students with a generic response to a question.

• Students have to rewrite the response as an applied 

response.

• Students can colour code AO1 and AO2 to visualise the 

differences.

+ Works well in all essays (methods, theories, issues and 

debates)

+ Can be adapted for short answer questions

– Requires prepared ‘generic’ answers

– Requires prepared scenarios

Scenarios from the SAMs and Topic Guides could be used to help prepare this activity. 
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Classroom strategies

‘Generic answers’

Adapt the example responses from ‘generic’ to ‘applied’.

Conformity is when an individual follows the majority of people 

in a social situation; they may behave differently when they 

are on their own. Nobody else helped so Jagdeep could be 

conforming to the majority. Latane and Darley (1968) found 

that the number of bystanders had an effect on participant 

responses to an emergency situation where fewer helped if 

there were bystanders than if they were alone.
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Classroom strategies

‘Generic answers’
Adapt the example responses from ‘generic’ to 

‘applied’.

Nobody else in the shopping centre helped the woman 

who fell over so Jagdeep could be conforming to the 

majority. Latane and Darley (1968) found that the 

number of bystanders had an effect on participant 

responses to an emergency situation, where fewer 

helped if there were bystanders than if they were alone, 

so Jagdeep may not have helped the woman due to the 

other shoppers being present who were bystanders.



63

Classroom strategies

‘Generic answers’

Adapt the example responses from ‘generic’ to ‘applied’.

Nature would say that depression is caused by inheritance 

of a gene predisposing a person to the symptoms of 

depression. Hashim may have inherited the condition 

through genes passed down, which is a ‘nature’ cause. Caspi 

et al (2003) found evidence for the 5-HTT gene being 

linked to depression, which could support a nature argument 

for the disorder.
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Classroom strategies

‘Generic answers’
Adapt the example responses from ‘generic’ to 

‘applied’.

Nature would say that depression is caused by 

inheritance of a gene predisposing a person to the 

symptoms of depression. Hashim may have inherited 

the condition through genes passed down as his uncle 

and grandfather had depression, which is a ‘nature’ 

cause. Caspi et al (2003) found evidence for the 5-HTT 

gene being linked to depression, and Hashim may have 

inherited a faulty allele of this gene from his grandfather.



Address 

common issues 

and FAQs
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FAQs

• Feedback with any queries.

• Your trainer will answer as many as possible.

• Have you seen the topic guides? These can 

answer some FAQs and provide teaching 

guidance and summaries of the core studies. 

• Any that cannot be answered can be asked via 

Pearson Edexcel on the Ask the Expert service.

• TeachingPsychology@pearson.com



To close…
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To close…

• Complete the feedback task

• Want to be an examiner?
https://home.edexcelgateway.com/pages/search.aspx

• Interested in helping?

• If your centre would be willing to provide example 

responses of candidate work for future training please 

give your contact details to the trainer.

https://home.edexcelgateway.com/pages/search.aspx


Your Subject Advisor

Tim Lawrence

Edexcel Psychology Subject Page

You can sign up for Tim’s

e-updates by completing this online form

Subscribe to the Psychology Subject Advisor Youtube Channel

Or connect on LinkedIn

We also have an online community especially for Psychology

teachers. 

https://qualifications.pearson.com/en/subjects/psychology.html
https://qualifications.pearson.com/en/forms/subject-advisor-updates-for-teachers-and-tutors.html
https://www.youtube.com/channel/UCDqmfocsloYkqwuKaWWfnKQ
https://www.linkedin.com/in/tim-lawrence-7a9376264/
https://support.pearson.com/uk/s/group/0F95p0000010wIwCAI/gcse-a-level-psychology-uk-quals


Thank you


